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Give only one signal for each behavior that you want the puppy to display. If you give it a treat when it sits, it
will sit more often. It indicates to your puppy that if it does something, it will get something. A signal can be a
sound a word , a hand movement, a body posture, and a facial expression. You use reinforcers to reinforce the
behavior you wish to be repeated. Reinforcers are, therefore, the consequences of what you consider to be
good behavior. They can be a food treat or a word of your choice. Most people say "good-dog," or "good-job.
Remember that a treat is only a reinforcer if the puppy is hungry and that your chosen word is only a
reinforcer if you associate it with a doggy friendly body language and facial expression and say it in a pleasant
tone. Doggy friendly body language consists of deliberate movements not quick, not jerky and not as slow as
stalking. Give the dog some personal space. When you walk, do it rhythmically: A doggy friendly facial
expression consists of a quite and self-confident expression. Dogs interpret closed mouths with lips together as
when you are going to give a kiss as a friendly expression I think this is why the sound dygtig works so well.
Treats, toys and training devices are useful and sometimes necessary, but the greatest learning tool of all is the
way you use your self, your body language and your facial expressions. To fail to plan is to plan to fail. Later
on, depending on how much you would like to teach your puppy, you may need a signal for the puppy to look
at you without coming to you. Name means look at me â€” choose a clear sounding name; a name with two
syllables works well in our example the name is "Bongo". Level 1 â€” Stay close to the puppy, no leash.
Repeat until the puppy looks at you ten consecutive times. Take a small break and then continue. Level 2 â€”
Move steps away from the puppy and repeat steps 1 and 2. Again, take a break. Level 3 â€” Move steps away
from the puppy and repeat steps 1 and 2, but without clapping your hands. Yes DLO â€” to teach the puppy
the meaning of the sound "Yes. Initially it does not mean much to the puppy but, as the puppy associates it
with your body language, it will begin to understand what you want. You can give it a treat, if you have one,
but it not necessary. Your friendly body language and facial expression are enough reinforcement. Remember
that no is a signal as any other and it should not elicit any unpleasant connotations. Come means move directly
towards me. Level 1 â€” Indoors in a quiet environment. Stand steps from the puppy, no leash. Repeat until
the puppy comes to you ten consecutive times. Level 2 â€” Indoors with one or two other people present, no
leash. Repeat steps 1 and 2. Level 3 â€” Outdoors in a quiet, closed environment, no leash. You will be using
two signals for sit, one is the sound "sit" and the other is your hand movement. Free means move now. In the
beginning, you are therefore using two signalsâ€”the sound "free" and your movement. Stand or kneel in front
of the puppy. Repeat until the puppy sits five consecutive times and moves on your "free. Walk slow, but
steady, steps in one direction and then change direction several times, all in a smooth, rhythmical movement.
In the beginning, for every change of direction, give the puppy a treat, then for every second change of
direction give the puppy a treat. Keep eye contact with the puppy and show friendly body language and facial
expression. There is no standard way to teach your dog cleanliness. However, the following advice has helped
many puppy owners, including myself. Dogs develop preferences for spots as well as surfaces on which to
urinate and defecate. It is important we give them these preferences early on. You need to choose a suitable
place outside your house where your puppy can relieve itself. This place should be relatively quiet, without
too many distractions. When your dog has relieved itself, move away from the area. Allow the puppy to
relieve itself without disturbing it. Do not reinforce the behavior. If you do, the puppy may associate the
behavior of urinating and defecating with getting attention from you and will do it later to achieve that. Take
the puppy to its chosen doggy toilet area as soon as it has eaten, played vigorously for a while or has just
woken up. If you discover that the puppy has urinated or defecated indoors, just clean it up thoroughly,
removing all odor. There is no point scolding the puppy or giving it any explanations. If you see the puppy
urinating elsewhere, pick it up right away and go to your chosen doggy toilet area.
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"Whether teaching second-graders or high school sophomores, educators today require specific skills and temperament
to face the unique set of circumstances in the modern classroom." What are the most important modern teaching skills
that educators need? The nature of this question is bound to.

We now turn our attention to what it takes to develop proficiency in teaching mathematics. Proficiency in
teaching is related to effectiveness: Proficiency also entails versatility: Teaching in the ways portrayed in
chapter 9 is a complex practice that draws on a broad range of resources. Despite the common myth that
teaching is little more than common sense or that some people are just born teachers, effective teaching
practice can be learned. In this chapter, we consider what teachers need to learn and how they can learn it.
First, what does it take to be proficient at mathematics teaching? If their students are to develop mathematical
proficiency, teachers must have a clear vision of the goals of instruction and what proficiency means for the
specific mathematical content they are teaching. They need to know the mathematics they teach as well as the
horizons of that mathematicsâ€”where it can lead and where their students are headed with it. They need to be
able to use their knowledge flexibly in practice to appraise and adapt instructional materials, to represent the
content in honest and accessible ways, to plan and conduct instruction, and to assess what students are
learning. Helping Children Learn Mathematics. The National Academies Press. If you can interweave the two
things together nicely, you will succeedâ€¦. Believe me, it seems to be simple when I talk about it, but when
you really do it, it is very complicated, subtle, and takes a lot of time. It is easy to be an elementary school
teacher, but it is difficult to be a good elementary school teacher. Used by permission from Lawrence Erlbaum
Associates. Teaching requires the ability to see the mathematical possibilities in a task, sizing it up and
adapting it for a specific group of students. In short, teachers need to muster and deploy a wide range of
resources to support the acquisition of mathematical proficiency. In the next two sections, we first discuss the
knowledge base needed for teaching mathematics and then offer a framework for looking at proficient
teaching of mathematics. In the last two sections, we discuss four programs for developing proficient teaching
and then consider how teachers might develop communities of practice. The Knowledge Base for Teaching
Mathematics Three kinds of knowledge are crucial for teaching school mathematics: Page Share Cite
Suggested Citation: In our use of the term, knowledge of mathematics includes consideration of the goals of
mathematics instruction and provides a basis for discriminating and prioritizing those goals. Knowing
mathematics for teaching also entails more than knowing mathematics for oneself. Teachers certainly need to
be able to understand concepts correctly and perform procedures accurately, but they also must be able to
understand the conceptual foundations of that knowledge. In the course of their work as teachers, they must
understand mathematics in ways that allow them to explain and unpack ideas in ways not needed in ordinary
adult life. Knowledge of students and how they learn mathematics includes general knowledge of how various
mathematical ideas develop in children over time as well as specific knowledge of how to determine where in
a developmental trajectory a child might be. Knowledge of instructional practice includes knowledge of
curriculum, knowledge of tasks and tools for teaching important mathematical ideas, knowledge of how to
design and manage classroom discourse, and knowledge of classroom norms that support the development of
mathematical proficiency. Teaching entails more than knowledge, however. Teachers need to do as well as to
know. For example, knowledge of what makes a good instructional task is one thing; being able to use a task
effectively in class with a group of sixth graders is another. Understanding norms that support productive
classroom activity is different from being able to develop and use such norms with a diverse class. Knowledge
of Mathematics Because knowledge of the content to be taught is the cornerstone of teaching for proficiency,
we begin with it. Many recent studies have revealed that U. The mathematical education they received, both as
K students and in teacher preparation, has not provided them with appropriate or sufficient opportunities to
learn mathematics. As a result of that education, teachers may know the facts and procedures that they teach
but often have a relatively weak understanding of the conceptual basis for that knowledge. Many have
difficulty clarifying mathematical ideas or solving problems that involve more than routine calculations. Many
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have little appreciation of the ways in which mathematical knowledge is generated or justified. Preservice
teachers, for example, have repeatedly been shown to be quite willing to accept a series of instances as
proving a mathematical generalization. Although teachers may understand the mathematics they teach in only
a superficial way, simply taking more of the standard college mathematics courses does not appear to help
matters. The evidence on this score has been consistent, although the reasons have not been adequately
explored. For example, a study of prospective secondary mathematics teachers at three major institutions
showed that, although they had completed the upper-division college mathematics courses required for the
mathematics major, they had only a cursory understanding of the concepts underlying elementary
mathematics. For the most part, the results have been disappointing: Most studies have failed to find a strong
relationship between the two. Many studies, however, have relied on crude measures of these variables. The
measure of teacher knowledge, for example, has often been the number of mathematics courses taken or other
easily documented data from college Page Share Cite Suggested Citation: Such measures do not provide an
accurate index of the specific mathematics that teachers know or of how they hold that knowledge. Teachers
may have completed their courses successfully without achieving mathematical proficiency. Or they may have
learned the mathematics but not know how to use it in their teaching to help students learn. They may have
learned mathematics that is not well connected to what they teach or may not know how to connect it. The
empirical literature suggests that this belief needs drastic modification and in fact suggests that once a teacher
reaches a certain level of understanding of the subject matter, then further understanding contributes nothing
to student achievement. Fourth graders taught by teachers who majored in mathematics education or in
education tended to outperform those whose teachers majored in a field other than education. That crude
measures of teacher knowledge, such as the number of mathematics courses taken, do not correlate positively
with student performance data, supports the need to study more closely the nature of the mathematical
knowledge needed to teach and to measure it more sensitively. The research, however, does suggest that
proposals to improve mathematics instruction by simply increasing the number of mathematics courses
required of teachers are not likely to be successful. As we discuss in the sections that follow, courses that
reflect a serious examination of the nature of the mathematics that teachers use in the practice of teaching do
have some promise of improving student performance. Teachers need to know mathematics in ways that
enable them to help students learn. The specialized knowledge of mathematics that they need is different from
the mathematical content contained in most college mathematics courses, which are principally designed for
those whose professional uses of mathematics will be in mathematics, science, and other technical fields. Why
does this difference matter in considering the mathematical education of teachers? First, the topics taught in
upper-level mathematics courses are often remote from the core content of the K curriculum. Although the
abstract mathematical ideas are connected, of course, basic algebraic concepts or elementary geometry are not
what prospective teachers study in a course in advanced calculus or linear algebra. Second, college
mathematics courses do not provide students with opportunities to learn either multiple representations of
mathematical ideas or the ways in which different representations relate to one another. Advanced courses do
not emphasize the conceptual underpinnings of ideas needed by teachers whose uses of mathematics are to
help others learn mathematics. While this approach is important for the education of mathematicians and
scientists, it is at odds with the kind of mathematical study needed by teachers. Consider the proficiency
teachers need with algorithms. The power of computational algorithms is that they allow learners to calculate
without having to think deeply about the steps in the calculation or why the calculations work. Over time,
people tend to forget the reasons a procedure works or what is entailed in understanding or justifying a
particular algorithm. Because the algorithm has become so automatic, it is difficult to step back and consider
what is needed to explain it to someone who does not understand. Most advanced mathematics classes engage
students in taking ideas they have already learned and using them to construct increasingly powerful and
abstract concepts and methods. Once theorems have been proved, they can be used to prove other theorems. It
is not necessary to go back to foundational concepts to learn more advanced ideas. Teaching, however, entails
reversing the direction followed in learning advanced mathematics. In helping students learn, teachers must
take abstract ideas and unpack them in ways that make the basic underlying concepts visible. For adults,
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division is an operation on numbers. She wants to put 6 cookies on each plate. How many plates will she
need? He wants to put all the cookies on 6 plates. If he puts the same number of cookies on each plate, how
many cookies will he put on each plate? These two problems correspond to the measurement and sharing
models of division, respectively, that were discussed in chapter 3. Young children using counters solve the
first problem by putting 24 counters in piles of 6 counters each. They solve the second by partitioning the 24
counters into 6 groups. In the first case the answer is the number of groups; in the second, it is the number in
each group. Until the children are much older, they are not aware that, abstractly, the two solutions are
equivalent. Teachers need to see that equivalence so that they can understand and anticipate the difficulties
children may have with division. To understand the sense that children are making of arithmetic problems,
teachers must understand the distinctions children are making among those problems and how the distinctions
might be reflected in how the children think about the problems. The different semantic contexts for each of
the operations of arithmetic is not a common topic in college mathematics courses, yet it is essential for
teachers to know those contexts and be able to use their knowledge in instruction. The division example
illustrates a different way of thinking about the content of courses for teachersâ€”a way that can make those
courses more relevant to the teaching of school mathematics. Teachers are unlikely to be able to provide an
adequate explanation of concepts they do not understand, and they can hardly engage their students in
productive conversations about multiple ways to solve a problem if they themselves can only solve it in a
single way. Most of the investigations have been case studies, almost all involving fewer than 10 teachers, and
most only one to three teachers. Not surprisingly, these teachers gave the students little assistance in
developing an understanding of what they were doing. The teacher also needs to be sensitive to the unique
ways of learning, thinking about, and doing mathematics that the student has developed. Each student can be
seen as located on a path through school mathematics, equipped with strengths and weaknesses, having
developed his or her own approaches to mathematical tasks, and capable of contributing to and profiting from
each lesson in a distinctive way. Teachers also need a general knowledge of how students thinkâ€”the
approaches that are typical for students of a given age and background, their common conceptions and
misconceptions, and the likely sources of those ideas. We have described some of those progressions in
chapters 6 through 8. From the many examples of misconceptions to which teachers need to be sensitive, we
have chosen one: Children can develop this impression because that is how the notation is often described in
the elementary school curriculum and most of their practice exercises fit that pattern. Knowledge of
Classroom Practice Knowing classroom practice means knowing what is to be taught and how to plan,
conduct, and assess effective lessons on that mathematical content. We have discussed these matters in chapter
9. In the sections that follow, we consider how to develop an integrated corpus of knowledge of the types
discussed in this section. First, however, we need to clarify our stance on the relation between knowledge and
practice.
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Here is a list of teaching skills and examples of the most important skills for teachers to use for resumes, cover letters,
and job interviews.

A former puppeteer and actor, Ms. Stokes knows how to masterfully connect with an audience: But, if she is
any example, anyone can learn to use a computer with gentle, patient, and creative guidance. Keeping those
three objectives in mind, here are my 10 tips on how to successfully bring the computer fearful onboard and,
hopefully, enjoy the experience the computer and Internet have to offer: Be aware of the words you chose.
Before sitting down in front of the computer ask your student what interests them. You want to be able to
dazzle them what the Internet has to offer specific to their needs and interests. What questions would they like
answered? What are their hobbies? What is their family into that they would like to know more about?
Assume that you are always going too fast. Eyebrows raised in surprise are good. A furrowed brow and a
glazed look are bad. When you see the latter, you need to back up and figure out where you lost your student
and start again from there. Before you even turn on the computer have your student put both hands on the
monitor and shake it a little. Take the mouse in your hand and swing it by its tail. It reassures the fearful to
know that the computer is just a big plastic box and nothing more. A little levity, with the intimidated, goes a
long way. They do all the hands-on controlling of the experience starting with turning the computer on. Any
activity on the computer can be broken down into step-by-step instructions to be practiced until the steps
become habitual. Your first teaching session may just be about hand position, single-clicking, double-clicking,
and clicking and dragging. The best way to practice all of these skills is by playing Solitaire. I kid you not. Be
patient, reassuring, and sing their praises when they get it right. Use a 15 minute break to talk about the
importance of good posture while on the computer, what websites you find fun, or chat about the weather.
Repetition helps us remember. Do everything three times. The first time they do it is hands on. The second
time they do it is to take notes. The third time they do it is to follow their notes to be sure the notes are clear
without you guiding them. To access the Internet and visit a new website: With their hand on the mouse you
instruct them to 1 double click on the icon to access the Internet. Next have them 2 single click in the website
address box to highlight and 3 type in a website address. Do it, write it, and do it again. When the time comes,
and it will, that a website is hard to navigate, place blame where it belongs. Shame on web designers and
computer manufacturers. This could all be much easier if those who designed the computer and the Internet
took into consideration user issues. Relieve your student from feeling inadequate by pointing out the flaws in
design and usability. It is through short, daily visits to the computer that they will be able to conquer the beast.
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Top 10 Qualities of a Great Teacher A great teacher is one a student remembers and cherishes forever. Teachers have
long-lasting impacts on the lives of their students, and the greatest teachers inspire students toward greatness.

When others tell me about their feelings, I try to put myself in their shoes to see how I would feel. When I
teach people, I am worried about what I am going to say or teach next. I get frustrated when people want to
talk a lot. I struggle to follow or understand what others are trying to tell me. My mind often wanders while
my companion is teaching. I get upset if someone is talking to me and others cut in or distract my attention. I
receive spiritual promptings to say or do something, but I ignore them. Determine what you can do to improve
your ability to listen. Develop a Good Relationship with the People You Teach To avoid embarrassment, some
people will answer questions the way they think you want them to answer rather than share true feelings. Seek
to develop a relationship that allows them to be comfortable sharing their true feelings with you. Some of
those you teach will lack the faith to keep commitments, others will face opposition, and others will not
always accept everything you share. They must make their own choices, but you will want to do all you can to
answer their questions, help them resolve their concerns, and overcome opposition. Only a small portion is
visible above the surface. These concerns can be complex and difficult to resolve. For this reason, you need to
follow the Spirit and respond in a manner best suited to the situation. Pray for the gift of discernment and
follow your impressions. Heavenly Father knows the hearts and experiences of all people the complete iceberg
and will help you know what is best for each person. When you help others resolve their concerns, first seek to
understand their concerns by asking questions and listening. Rely on the Spirit to help you know how to help
them resolve their concerns. For example, you might use a scripture to address a concern about the need for
baptism, or you might share your testimony of the Prophet Joseph Smith. Often concerns are more social than
doctrinal. For example, some people might fear opposition from family members if they join the Church. Or
they might fear rejection from their friends at work. Whatever the concern may be, they may have past
experiences or other influences that are part of the concern that you do not understand. In many cases,
members may be able to help you understand and help with their concerns. Determine whether the concern has
come up because the person does not have a spiritual confirmation of the truth of the Restoration or whether
the person does not want to commit to living a true principle. Understanding the source of the problem in this
way helps you know whether to focus on testimony or commitment. Companion Study Choose one invitation
you extend when you teach the lessons. Then identify different concerns which might keep someone from
accepting or keeping that commitment. Discuss and practice how you can best help people as they work to
resolve their concerns. Repentance and Addiction Recovery Repentance is a spiritual process that involves
humility, confession, restitution, and turning away from the sin. It is a continual commitment to improve our
thoughts and actions as we work to become more like the Savior. Even when sins are repeated, repentance is
available as a means of healing see Mosiah Repentance may involve an emotional and physical process.
People must stop ongoing, ingrained ways of inappropriate acting. Undesirable actions must be replaced with
healthy and appropriate behaviors. Sometimes converts, even with the best of intentions, give in to temptation
as they progress toward greater self-discipline. Thus, both repentance and recovery may take considerable
time. Through baptism and confirmation people receive the gift of the Holy Ghost, which will strengthen their
ability to overcome these challenges. But baptism and confirmation may not fully do away with the emotional
and physical urges that go along with these behaviors. Even though a person may have some initial success,
further emotional healing may be necessary to completely repent and recover. Personal or Companion Study
Think of someone you are teaching, a recent convert, or a returning member who is trying to overcome
addiction. What could you teach this person from this lesson and from this chapter that will help him or her
overcome addiction? Create a lesson plan to help this individual. Helping Others Understand Repentance and
Addiction Recovery You may be asked to answer questions and concerns about addiction. You may also want
to help people find answers to difficult questions related to these problems. You may also want to encourage
local Church leaders to access this same resource. Here are a few suggestions regarding how you can show
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love and support for those struggling to overcome addiction: Reinforce their efforts to come unto Christ. Help
them see that their efforts to recover and heal are recognized and valued by Heavenly Father and Jesus Christ
and that they can be strengthened through the Savior and His Atonement. He fully recognizes the intent of
their heart to do good. Pray for them both in your personal prayers and in your prayers with them. As
appropriate, encourage them to seek a priesthood blessing from local priesthood leaders. Continue teaching
them the gospel of Jesus Christ. Encourage them to attend church regularly and develop friendships with
members. Be positive and supportiveâ€”especially if they relapse. Latter-day Saints can best help new
members remain active by being their friends. Members should reach out to those you are teaching and to new
converts with a warm, positive attitude. Visitors and new converts will often respond favorably when greeted
with a smile, when sincerely asked about how they are doing, when others sit by them during meetings, and
when they are invited to a family dinner or home evening. Because it is likely that some people may return to
an addiction, priesthood leaders and members should not be shocked or discouraged if they learn that someone
you are teaching or a new member may be struggling with such problems. They should show love toward the
individual and not be judgmental if the person yields to an old craving. They should treat it as a temporary and
understandable setback. Condemning the person being taught or the new convert is never helpful and may lead
to discouragement, feelings of failure, and inactivity. A new convert who suddenly stops attending church may
have given in to an old addiction and may be feeling unworthy and discouraged. An immediate visit giving
encouragement and support can help the person succeed. Remaining active in the Church and striving to live
faithfully are important things people can do as they work to overcome addiction. Personal Study Think of
some habit you haveâ€”something you do frequently, without thinking, such as cracking your knuckles,
adjusting your glasses, eating too much, or sleeping too late. Now try to go one day without doing it once.
When you succeed, try to go a whole week without doing it. Discuss your experience with your companion.
Then try to imagine how much harder it is for someone you are teaching to conquer an addiction to
pornography or harmful substances such as tobacco, alcohol, or drugs. Leave Something Behind At the
conclusion of each teaching visit, provide the people you teach with something to read and ponder in
preparation for the next meeting. You might assign them chapters from the Book of Mormon to study or
encourage them to use approved Church resources both print and digital , such as Gospel Library, to find
answers to a concern, research a topic, or watch a video. The people you teach should always be given
something to think about, to ponder, and to pray about. This can become an opening topic of discussion the
next time you meet. Companion Study Review the Church-approved items you have available to leave with
people. Are there other items you need to obtain so you can share them with the people you teach? Make a list
of the items you need to order. Consider each person you are scheduled to teach this week. What chapters in
the Book of Mormon will be most helpful to them? What other items would benefit them? Record what you
intend to provide each person and what you will do to follow up during your next visit. Many of these people,
however, will have beliefs, practices, and places which they hold sacred. As a servant of God, it is essential
that you show proper respect for their religious beliefs and traditions. Do not do anything that would show
disrespect for that which is important to them. You may wonder how you should adjust your teaching
approach for these people. The principles that help others build faith in Jesus Christ are the same in all
cultures. You can help people gain a correct understanding of God as our Heavenly Father and develop faith in
Jesus Christ by helping them have personal spiritual experiences rather than simply telling them about the
nature of God. For example, you will help people gain this understanding as they: Hear your sincere teaching
and testimony of the gospel, including why you chose to follow Jesus Christ. Frequently hear you and other
members talk to Heavenly Father in a simple, heartfelt prayer. Hear you bear powerful testimony. Pray with
you and on their own. Come to learn how you feel about the scriptures as you read and discuss them. Attend
church so they can see how we worship the Lord. Meet members of the Church who can explain how they
came to believe in Heavenly Father and Jesus Christ. These activities are beneficial for all people you teach,
but they are essential when teaching those without a Christian background because these people are less likely
to have had these experiences previously. Many converts from non-Christian backgrounds report that they did
not understand much of what the missionaries were saying but that they felt the Spirit and wanted to do what
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the missionaries asked. Do all you can to help people understand the doctrine of the gospel.

Page 8

DOWNLOAD PDF TEACHING THE TEN SKILLS
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By studying, developing, and using the teaching skills in this chapter, you will become a more capable instrument in the
hands of the Lord. The Spirit will draw upon the knowledge and skills you have developed to help you teach more
powerfully.

In an arts program, your child will be asked to recite a monologue in 6 different ways, create a painting that
represents a memory, or compose a new rhythm to enhance a piece of music. If children have practice thinking
creatively, it will come naturally to them now and in their future career. Confidence - The skills developed
through theater, not only train you how to convincingly deliver a message, but also build the confidence you
need to take command of the stage. Theater training gives children practice stepping out of their comfort zone
and allows them to make mistakes and learn from them in rehearsal. This process gives children the
confidence to perform in front of large audiences. Problem Solving - Artistic creations are born through the
solving of problems. How do I turn this clay into a sculpture? How do I portray a particular emotion through
dance? How will my character react in this situation? Without even realizing it kids that participate in the arts
are consistently being challenged to solve problems. This will help develop important problem-solving skills
necessary for success in any career. In an increasingly competitive world, where people are being asked to
continually develop new skills, perseverance is essential to achieving success. Focus - The ability to focus is a
key skill developed through ensemble work. Keeping a balance between listening and contributing involves a
great deal of concentration and focus. It requires each participant to not only think about their role, but how
their role contributes to the big picture of what is being created. Non-Verbal Communication - Through
experiences in theater and dance education, children learn to breakdown the mechanics of body language.
They experience different ways of moving and how those movements communicate different emotions. They
are then coached in performance skills to ensure they are portraying their character effectively to the audience.
Receiving Constructive Feedback - Receiving constructive feedback about a performance or visual art piece is
a regular part of any arts instruction. Children learn that feedback is part of learning and it is not something to
be offended by or to be taken personally. It is something helpful. The goal is the improvement of skills and
evaluation is incorporated at every step of the process. Each arts discipline has built in parameters to ensure
that critique is a valuable experience and greatly contributes to the success of the final piece. Collaboration Most arts disciplines are collaborative in nature. Through the arts, children practice working together, sharing
responsibility, and compromising with others to accomplish a common goal. When a child has a part to play in
a music ensemble, or a theater or dance production, they begin to understand that their contribution is
necessary for the success of the group. Dedication - When kids get to practice following through with artistic
endeavors that result in a finished product or performance, they learn to associate dedication with a feeling of
accomplishment. They practice developing healthy work habits of being on time for rehearsals and
performances, respecting the contributions of others, and putting effort into the success of the final piece.
Accountability - When children practice creating something collaboratively they get used to the idea that their
actions affect other people. They learn that when they are not prepared or on-time, that other people suffer.
Through the arts, children also learn that it is important to admit that you made a mistake and take
responsibility for it. Because mistakes are a regular part of the process of learning in the arts, children begin to
see that mistakes happen. We acknowledge them, learn from them and move on. Lisa also recently released a
book, The Artistic Edge , which explores why leadership skills taught through the arts are what young people
need most to be successful in life.
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With so much for our children to learn in today's high-tech world, it's all too easy for them to miss out on practical life
skills, whether it's running a load of wash, reading a map, or.

In many schools across the U. Some teachers are seeing class sizes increase by five or more students each
year. Class size increases have been as high as 40 students per classroom and are often linked to a more
difficult learning environment for students. Many public school teachers throughout the U. Teachers have
more narrow and specific curricula and less freedom to teach to specific classroom needs or interests. In
addition to standardized testing and growing class sizes, there are numerous other factors that educators must
account for. One of the biggest challenges for 21st century educators is the role of technology in the
classroom. However, smartphones, the internet, and myriad apps can also present significant distractions in the
classroom and divide student attention. Teaching students how to use technology optimally and appropriately
is one of the most difficult parts of being a teacher today. With the rise in classroom size there is also an
increase in the diversity of students and their learning styles. For educators, using varied teaching methods to
cover specified curricula and meet multiple learning styles is challenging, too. Addressing specific learning
styles is an ongoing challenge for teachers today as more is discovered about how children learn best. Each of
these can help educators of any grade level teach better. From changing an exercise for a larger classroom to
changing lesson plans based on the new testing requirements, modern teachers need to be nimble to adapt to
the ever-shifting education environment. This skill is critical for keeping up with new learning styles as well.
Planning for breaks as well as lessons can help classrooms stay on schedule consistently. Word processors,
spreadsheets, and email may seem like the absolute basics of the digital age, but learning the ins and outs of
these software can help save teachers time and allow easier organization. Learning how to search the web
effectively is also great way for educators to find the best results. Educators throughout the school or across
the web can work together to get better results in their own classrooms. Organizing everything from digital
lesson plan files to physical classroom materials will always pay off in the long run. Students will appreciate
creative ways to prepare for their exams that meet multiple learning styles at once. Teachers can use the
numerous online resources for educators to stay up on the newest trends in their field. With school websites,
homework portals, and email, parents and teachers have a more open line of communication than ever before.
Educators should be sure to have a plan with the school for healthy communication policies. Refining Those
Skills Every Year Honing and developing these skills can help teachers stay at the forefront of their field and
ensure optimal student experience. There are numerous ways for educators to improve these skills. Some
teachers turn to apps and internet resources to read about the newest trends and learn how to put them into
practice themselves. Apps can allow teachers a hands-on approach to new teaching techniques, while the
internet provides access to countless trade journals with new research. Many educators keep their learning
credentials updated and get ahead in their field through easy-access online education. At night or on
weekends, teachers can study their speciality and earn degrees or certifications that can translate into real
classroom innovation.
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Check out these 10 tips for helping kids with autism gain life skills. Click on an item in the set below to see
more info. Sensory Integration Understanding the world can be one of the hardest things for children with
autism. Sensory processing does not only affect classroom learning. It also extends to relationships,
communication, self-awareness, and safety. Not knowing how to make sense of a feeling in the stomach area whether it means hunger or a full bladder - can be remedied in adulthood by setting a cell phone alarm to ring
every 2 hours as a reminder to use the bathroom. Communication Students on all ends of the spectrum have
difficulty with communication. This can take the form of not talking at all or having trouble understanding
metaphors and implied meanings. Using proper eye contact and speaking at an appropriate speed can be
taught. Interacting with peers can help kids learn communication skills. Safety Many children with sensory
difficulties have strong issues about safety. They put themselves in unsafe situations not knowing if an object
is too hot or too sharp. Ignorance can lead to bullying, which can make students feel unsafe. Schools need to
inform all students about special needs and support children by teaching: Self-Esteem Strong self-esteem is
important for a happy, adult life. Confident adults are raised by parents who accept their children and support
them to reach their potential. Children can also gain confidence by forming relationships with adults and peers
who are not family members. Pursuing Interests Oftentimes students with autism are discouraged from their
passions, or obsessions. Encourage the value of doing something "just for fun," and indulge children in their
interests. Interests and abilities can be developed into job skills. Self-Regulation Sensory overload can make it
difficult to understand feelings and control responses. Guide the child to identify "triggers," recognize sensory
overload, and communicate the need for a break. Empower students by allowing them to choose their own
breaks and coping strategies. Independence It may take time to foster independence, so stay patient and
positive. Self-care and daily living skills are continually improved and learned. Teach children organization
and responsibility by doing chores and sticking to routines. Social Relationships Help children understand the
concept of different types of relationships and which conversation topics are appropriate for varying situations.
Self-help skills are especially important as children grow older. Teach your child to: Self-Advocacy
Encourage your child to speak up for himself. Educating children about their diagnosis can be liberating: They
know why they feel different, and 2. They can better inform others about how to help them. Earning a Living
Supporting oneself financially involves finding, getting, and keeping a job. A difficult task for all, especially
those with autism. Encourage children to explore their talents and help them seek opportunities to learn and
grow in the community. Sign your kid up for an art class. Get him a job at the local deli. Starting small can
add up to a big help.
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Kindergarten is changing and parents are feeling pressure to prepare their children for their first school
experience. But while some may fret that reading and doing addition are prerequisites for kindergarten these
days, your child likely possesses many of the skills she needs to be successful as she begins school. Try a few
activities listed for the skills your child might need to work on a bit more before she starts school. Writing
Help your child practice writing letters, especially the letters in her name. Teach your child how to write her
name with an uppercase first letter and the remaining letters in lowercase. Write in shaving cream in the
bathtub, salt or sugar in a cake pan or in finger paint to make practicing more fun and multisensory. Letter
Recognition Play games to help your child recognize some letters of the alphabet. Play hide and seek with
refrigerator magnets. Rather than drilling your child with flashcards, use them to play a game of alphabet go
fish. Beginning Sounds Make your child aware of the sound that each letter makes. Find items around the
house that begin with the same sound and identify the letter that makes each sound. Overemphasize the first
sound in words to help your child hear the individual sounds in words. Number Recognition and Counting
Count throughout the day for example, the crackers she is eating for snack or the socks in that you take out of
the dryer. Point out numbers you see in your environment and have your child name them for example, the
numbers found on food boxes or street signs. Shapes and Colors If your child is having trouble recognizing
certain colors, you might add a little food coloring to cookie dough, milk or vanilla pudding to emphasize
those colors. Help your child recognize more difficult shapes such as diamonds and rectangles by showing her
how to draw them on paper and cut them out. Play games in which your child finds objects of particular colors
and shapes around the house or in the neighborhood as you drive. Fine Motor Skills Give your child several
different writing options colored pencils, crayons or markers to help keep her interested in writing and
drawing. Playing with play dough is a fun way to strengthen the muscles of the hand that will be used for
writing. Cutting Purchase a good pair of child-safe scissors and let your child practice. Give her old magazines
or newspapers to cut up, or allow her to make a collage of the things she likes by cutting them from magazines
and gluing them to a piece of paper. Cutting play dough is also fun for children. Reading Readiness Run your
finger under the words as you read to your child to help her learn that words go from left to right and top to
bottom. Play games with rhyming words to help your child hear similar sounds in words. For example, as you
are going up the stairs, name one word that rhymes with cat for each step as you go up. Attention and
Following Directions Read lots of stories with your child and work up to reading longer chapter books, one
chapter each night or as long as she remains interested and focused. Give your child two and three step
directions. Social Skills Give your children opportunities to interact with other children in preschool, church
or social groups or play dates. Role-play different situations she might experience on the playground or at
school. Help her find solutions for typical problems she might encounter. With just a little fun practice, your
child will be prepared for her elementary school debut!
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October 25, by Do you possess Modern Teaching Skills? As with most professions today, there are rapid
developments in teaching that are being driven by social and technological changes. Keeping up to date with
these developments within education will pay dividends with improved teaching skills. The skills needed to be
a great teacher have now changed; modern teachers need to be competent in many new skill sets that were
unknown to their predecessors. So here are, in our opinion, the 10 skills Modern Teachers need to know.
Traditional Teaching Skills These first 6 teaching skills in red in the image are not new, but their importance
has increased significantly for the modern teacher. It is essential that teachers are committed to their work and
to the education of young people. The responsibility that lies in the hands of a teacher is huge, so a modern
teacher must always be aware of this and be truly engaged in their profession. There used be a time when the
right temperament enabled you to become a teacher. This requirement is increasing as education levels
improve in society. It is very important that a teacher organizes the lesson properly and allocates the time to
cover it in its entirety. In an increasingly diverse and multicultural society, it is necessary for teachers to
manage any prejudices they may have and to treat all their students equally without showing favouritism. One
of the best ways to teach and transfer ideas is through stories. The best teachers have used this method in their
classes for centuries. Teaching a lesson by incorporating story-telling techniques is a fantastic teaching skill to
develop at anytime. Utilizing it leaves your class wanting to find out what happens next. An engaged class is
the best way to increase participation and collaboration. Teachers must be open to answering their students
questions. Modern teachers truly listen to their students questions and answer them honestly, not just with a
cursory or textbook response. New Teaching Skills These new teaching skills complement the more traditional
ones. These skills are associated with new technologies in blue in the image. Incorporating these into your
teaching repertoire will ensure you become a modern teacher. The modern teacher must be willing to innovate
and try new things, both teaching skills and educational apps, ICT tools and electronic devices. One of the
traditional teaching skills was to be open to questions. The modern teacher should lead the conversation to
social networks to explore possibilities outside of the class itself. We mean this in the best sense of the word.
The internet is the greatest source of knowledge that humanity has ever known, so to be a modern teacher you
must be a curious person and incorporate this resource at every available option. You need to be someone who
is always researching and looking for new information to challenge your students and engage them in a
dialogue both in class and online. What is your favourite modern teacher skill? Would you add any others?
This entry was posted in ExamTime Blog Posts and tagged education.
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